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Introduction

IIE MODERN LANGUAGE ASSOCIATION, under contract with
the U. S. Office of Education, undertook in 1959-61 a series of statistical
and other surveys published as Reports of Surveys and Studies in the Teaching
of Modern Foreign Languages. Two of these surveys were historical: Edwin
H. Zeydel’s “The Teaching of German in the United States from Colonial
Times to the Present” and Sturgis E. Leavitt’s “The Teaching of Spanish
in the United States.” Tke third survey, on the teaching of French, was
commissioned at that time but delayed in execution because George Watts
was too heavily committed to his teaching duties and to managing the
AATTF to do the thorough research that he felt must precede the writing
of the history. We have it now, and it is vell worth the wait. We persuaded
Julian Harris, former editor of the French Review and one of the critics of
the manuscript itself, .o vrite the following foreword, and we are happy
to see it appear under AATF auspices as a supplement to the French Review.
DonNaLp D. WaLse




Foreword

EOFESSOR George B. Watts is known to many thousands of persons
as the Secretary-Treasurer of the American Association of Teachers of
French, for he has discharged the heavy duties of that important post for
no less than seven consecutive three-year terms. For this service alone,
he would merit the gratitude and admiration of the profession. During his
:ncumbency, the Association grew from 2153 members (1942) to upwards of
10,000 (1963). In additior to the greatest possible conscientiousness,
patience, and orderliness, he brought to this work an inexhaustible amount
of ingenuity, resourcefulness, and leadership. Everyone looked to him for
guidance. When the other officers of the Association needed help, he was
always ready to come to their aid. When the Executive Council lacked a
sense of direction, he could always be counted on to supply one. When
editor and managing editor were hors de combat, he was perfectly capabl:
of getting out the French Review. Henri Peyre once said of him: “George
Watts zs the AATF!”

But quite aside from his distinguished services to the Association,
he is a leading figure in his profession. He was born in Franklin, New
Hampshire on October 3, 1890. After taking his AB at Dartmouth (1913), he
studied abroad (Berlin, 1913, Montpellier, 1919), took his AM at Harvard
(1915), taught at the Lawrenceville School, held an intructorship at the
Iniversity of Minnesota (1920-26), took his Ph.D. at Minnesota (1926),
and was Professor of French at Davidson College from 1926 until his
retirement in 1961. He was thrice honored by the Freach Government,
first in 1937 when he was awarded the title of Officier d’Acadénie, in 1956
when he became a Chevalier de la Légion d’honneur, and in 1961 when he
was made an Officier de 'Ordre des Palmes Académiques.

He is one of the leading spirits in the South Atlantic Modern Language
Acsociation, serving frequently as an officer (President, 1950) and reading a
number of scholarly papers at its meetings. Because of his general knowl-
edgeability he has been invited to participate in many regiona! and national
conferences in which important questions of professional policy are debated.
He is the author of a long list of learned books and articles, among which
are the following:

The Waldenses in the New World Duke University Press, 1941.
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6 FOREWORD

The Handicrafts of France as Recorded in the Déscriptions des Arts et
Métiers (with Arthur H. Cole). Harvard University Printing Office,
1952.

“The Swiss Editions of the Encyclopédie.” Harvard Library Bulletin, 1x
(1955), 213-235.

“Vincent Minutoli’s Dépéches du Parnasse ou la Gazetle des Savants.”
PMLA, xu1 (1926), 935-941.

“Louis Racine’s De le Grdce.”” PMLA, Lv (1940), 777-784.

“The Encyclopédie Méthodique.”” PM LA, 1xx11 (1958), 348-366.

“The Geneva Folio Reprinting of the Encyclopédie.”” Proceedings of the
American Philosophical Society, 105 (1961), 361-367.

“Notes on Voltaire.” Modern Language Notes, xu1 (1926), 118-122.

“Forgotten Folio Editions of the Encyclopédie.” French Review, xxviI
(1953), 22-29.

“Voltaire, Christin, and Panckoucke.” French Review, xxxu (1958),
138-143.

“The Supplément and the Table Analytique et Raisonnée of the Encyclo-
pédie.”’ French Review, xxvin (1954), 4-19.

“The Comte de Buffon and his Friend and Publisher Charles-Joseph
Panckoucke.” Modern Language Quarterly, xvin (1957), 313-322.

He is also the author of sections in the Sixteenth and Seventeenth Century
Volumes of the Cabeen Critical Bihliography of French Literature as well
as of innumerable reviews.

Although he spends his summers with his family at Orleans on Cape
Cod, where he enjoys sailing an¢' fishing (his boat is named ‘‘La Pucelle”),
he is never out of touch with his professional interests and his friends:
he is constantly to be seen in Widener Library, and the Wattses’ suest
house is rarely vacant in the summer months.

JULIAN HARRIs

University of Wisconsin
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Preface

IN this endeavor to present a historical account of the teaching of French
in this country from colonial -’ays to the present time, the studies of earlier
writers have served abundantly as guides. Charles Hart Handschin’s The
Teaching of the Modern Languages in the United States, based on extensive
original research, was published in 1913 as Bulletin No. 3 by the U. S.
Bureau of Education. In 1930 a ninety-page treatise, Hictory of Modern
Language Teaching in the Uniied States, by E. W. Bagster-Collins, appeared
a8 the first of the Studies in Modern Foreign Language Teaching: Reports
Prepared for the Modern Foreign Language Study and the Canadian Committee
on Modern Languages. Bagster-Collins borrows heavily from Handschin
but extends his coverage to the time of the Modern Foreign Language
Study of the late 1920’s. The accounts of the teachir .f Spanish and
German by Sturgis E. Leavitt and Edwin H. Zeydel in MLA Reports of
Surveys and Studies in the Teaching of Modern Languages, 1959-61 have
also been consulted with profit.

Data have been gathered from many other sources. Robert Francis
Seybolt’s studies on the teaching of languages in colonial times, such as
Source Studies in American Colonial Education, The Private School (Univ.
of Illinois Bulletin No. 28, 1925) and Private Schools of Colonial Boston
(Cambridge, 1935), made it unnecessary to consult the various eighteenth-
century Gazetles, save that of Virginia. C. E. Castefieda’s “Modern Lan-
guage Instruction in American Colleges, 1770-1800” in Catholic Educa-
tional Review (Jan. and Feb. 1925) was most helpful.

For information on the teaching of French in American institutions
of higher learning I have consulted many printed histories and catalogues
of our colleges and universities, and, in some cases, have made use of
manuscript materials and correspondence supplied by several colleagues,
to whom I am indebted. I have examined a large number of French text-
books from the eighteenth century to the present tine. Here many data
on the teaching materials and methods of the times came to light, not only
in the often copious introductions but in the works themselves.

Acknowledgement has been made in the pertinent sections to many other
studies, prominent among which are Howard Mumford Jones’s America
and French Culture, Lucian J. Fosdick’s The French Blood in America, and

9




10 PREFACE

Maxim Newmark’s Twentieth Century Modern Language Teaching. 1 have
consulted with profit many useful articles in PMLA, MLJ , the French
Review, and other journals. Among the more recent works, William Riley
Parker’s The National Interest and Modern Languages, now in its third
edition, Arthur Beattie’s unpublished “Bestowing the Gift of Tongues,”
prepared for the Office of Education, and the many Reports of Surveys and
Studies in the Teaching of Modern Foreign Languages of 1959-61, have been
very useful.

I am grateful to the many colleagnes who have supplied information
and to those who have suggested additions, deletions, and changes after
reading earlier drafts of this study in part or in toto: Theodore Andersson,
Morris Bishop, Henry Grattan Doyle, Frederick D. Eddy, Stephen A.
Freeman, Stowell C. Goding, Julian Harris, Alfred S. Hayes, Elton Hocking,
Joseph C. Hutchinson, Marjorie C. Johnston, R. John Matthew, Henri
Peyre, Norman L. Torrey, Ira O. Wade, and Donald D. Walsh.
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Catholic Missionaries in Maine, the Middle
West, Louisiana

EENCH was first taught in North America by Catholic missionaries to
the Indians. In 1,03 Pierre du Guast, Sieur de Monts, received authority
from Henry IV to colonize “Arcadia,” a terriiory extending from about the
present city of Philadelphia to Newfoundland. In the spring of 1604 he
sailed up the St. Croix River and landed on an island to which he gave the
same name. With him was the Reverend Nicolas Aubry of Paris, who in
July offered Mass for the first time in what is now New England. 1n 1609,
the French Jesuits Biard and Massé established a fortified mission on Mount
Desert Island, and in 1611 Jean de Biencourt, accompanied by Father
Biard, landed on an island at the mouth of the Kennebec. From these
small colonies the work of evangelization spread among the Abnaki
Indians who, friendly to the Frenck, were the first on this continent to
embrace the Catholic faith. The missionaries of these early stations did not
set up organized schools to teach French to their converts. They did teach
them, however, enough simple words and phrases to enable them to under-
stand their religious teaching and to live with them on friendly terms.

In 1619 the Recoliscts of the Franciscan Order were given charge of the
territory. They ministered to the spiritual needs of the Indians and white
settlers until 1630, when they were succeeded by the Capuchins. Mean-
while the Jesuits, beginning in 1625, had been coming to aid in the Chris-
tianizing of Canada. In 1633 they were given entire charge of the work.
Within sixty years they had extended their missions throughout eastern
Canada, along the Great Lakes, and down the Mississippi almost to the
Gulf of Mexico. As the country developed with the coming of many French
settlers, several schools and seminaries were founded for the instruction of
youth. Catholic missionaries followed the settlers and trappers throughout
all the Frenck territory of the North and West in what is presently Wis-
consin, Michigan, and Illinois.

11




12 FRENCH REVIEW

As early as 1660 Father René Menard S. J., established a mission in
upper Michigan. Cadillac, founder of Detroit in 1701, wrote: “Permit me
to insist upon the necessity there is for the establishment of a seminary at
this place for the instruction of the children of the savages with those of
the French, instructing them in piety, and, at the same time, teaching
them our Ianguage.” In Wisconsin French seems to have been little used
by the fur traders in their dealings with the natives, as it was more con-
venient for the French to learn to speak the Indian tongue.

In the Illinois territory, a French school was founded at Kaskaskia in
connection with the Jesuit college for priests in the first quarter of the
eighteenth century, and, later on, at Cahokia there was a French school
conducted by the Sulpician monks. A monument to the labors of the
missionaries is a manuseript dictionary (¢.1720) in the language of the
Illinois with catechism and nrayers.

Early attempts to found institutions of learning in Louisiana met with
scant success. Except in New Orleans, frontier conditions existed, the
population was sparse, and the average colonist was little interested in
education. The wealthy planters and officials hoped to return to France and
they sent their sons there to be educated. For rany years the Catholic
Church was too weak to foster education. The growth of the slave popula -
tion was another hindrance to the development of schools. The Catholi>
Church did, however, make some attempts to establish elementary schools.
The first boys’ school was opened in 1723 in New Orleans by Father Cecil,
a Capuchin monk. No provision was made for girls until 1727, when a small
group of Ursuline nuns came from Ro'ien, under charter of the Company of
the Indies, to manage a hospital and to train the girls and young women of
the colony to become fit wives for the settlers. They were enthusiastically
welcomed and it is said that when they landed in New Orleans they had
already received enough applications to fill their convent, The convent was
built at the expense of the colonial government and the school was endowed
with lands near the city. Mother Superior Tranchepain was in charge of
the school, which soon won a great reputation for efficiency The nuns were
noted for their excellent instruction in French and English, and they
required their pupils to converse daily in both languages.

With the Ursulines came two Jesuits charged with the establishment of
missions among the Indians. They set up a post in New Orleans that was
used principally as a stopping place for missionaries on their way to and
from the Indian settlements in the West. “The Father of Louisiana,”
Governor Bienville, who served four terms (1701-13, 1716-17, 1718-25,
1733-43), asked them to organize a college, but they refused, saying that
there were not suitable buildings and equipment. The colony was under the

I S P P VI TP TP




.
i
!
H
i
'
,

CATHOLIC MISSIONARIES 13

spiritual direction of the Capuchins, an order which was not financially able
to establish schools and colleges. The few private schools for boys, taught
by priests, were poor in quality and had a precarious existence.

Governor Bienville tried several times to get the French government to
found a college. In 1742 he made his last appeal: “There should be one
college at least for the study of the classics, of geometry, geography,
pilotage, etc.” He complained that it was too expensive to send children to
France for their education and that those who were not in school were
growing up in idleness into “worthless men.” But neither under Bienville
nor under the Royal governors who followed him was there any real effort
to develop schools in Louisiana.

During the Spanish period (1768-1803), the colonial authorities favored
the establishment of elementary schools. The quarrels between the French
and Spanish Capuchins probably hindered the setting up of church schools.
Three Spanish schools were founded, with teachers from Spain. To the
higher schools no French students ever came, and in the lower schools the
French enrollment never exceeded thirty. Because of their opposition to
the Spanish language, the French sent their children + private schools
c~nducted by Frenchmen, of which there were at one . : eight in New
Orleans, with 400 pupils. At the Ursuline convent Spanish women who
wished to become nuns were refused admittance until they learned French.
At the time of the Louisiana Purchase in 1803, only a few hundred persons
in the colony were able to read and write well. The women were said to be
better educated because of their training at the Ursuline school.




NIA
Colonial Days

CoLONIAL P«IVATE SCHOOLS

THROUGHOUT ‘“e eighteenth century, French was widely taught
from Miassachusetts to Georgia and occupied a wel'-established position in
ine intellectual and commercial life of the day. Its popularity grew as a result
of French assistance during the American Revolution. The study of French
was primarily an accomplishment, a mark of culture and distinction. For
young ladies it was “a part of the education,” for young gentlemen it was
“very useful and indeed necessary.” Benjamin Franklin, 1n his 1749
“Proposals relating to the education of youth in Philadelphia,”” mentioned
French as an essential part of the training of “all intended for ... Physick
... Law ... and Merchants.” It was also of practical value for young men
who “translated for Merchants, Attorneys, ete.”

The earliest known reference to the teaching of French in the colonies
is seen in a schoolmaster’s license, issued to Andr=w Foucautt on 13 Septem-
ber 1703, by Lord Cornbury, Governor of the Province of New York,
empowering him “to teach an English and French school ... and to instruct
all children ... in the said languages,” as well as in the art of writing and
arithmetic. Two years later, Prudent de la Fayolle was also licensed to keep
a French school in New York. It is thought that these teachers may have
started their schools primarily for the children of French émigrés. Another
very early school to which reference has been found in manuscript records
was that conducted in Charleston, South Carokna, in 1706-07, by the
Reverend Francis Le Jau, D. D., who taught French and music.

Although information is scant in official records, the newspapers of the
period gave schoolmasters an opportunity to advertise their “School”
or their “Academy.” The advertisements, often couched in elaborate
terms, revealed that not all the teachers were skiiled in their art or suffi-
ciently acquainted with English or French. Many of them were native-born
French gentlemen and ladies. Not a few were ministers or former ministers.
Many used imported manuals, though there were a few American texts.

There were two types of French school in the colonial period. In one,

14
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COLONIAL DAYS 15

private lessons or private classes were given in French only. In the other,
instructicn was provided in many subjects, more or less as in the later
academies. The demand was not enough to support many French schools.
Private classes were held in the teacher’s or pupils’ home or in rented quar-
ters. Evening classes were common and were probably considered a social
event. Some teachers taught only adults, others had separate hours for
adults and children. Although most of the schools of the time were day
schools, there werc several French boarding schools in operation during the
third quarter of the century.

New England

“In seventeenth century New England these French theologians (Calvin,
de Beze, du Plessis-Mornay, Viret, and many others) were exciting to
read,” says Howard Mumford Hones in America and French Culture.
“Clearly here is the first great intellectual impact of French thinking upon
the New World—this great system of Protestant thought as framed by
French thinkers into the doctrine of Geneva” (p. 356). He then shows how
many French works in French, English, and Latin were to be found in the
libraries of John Harvard (who owned, in addition to French works on
various subjects, Minscheu’s Guide to the Tongues), John Cotton, Cotton
Mather (who knew enough French to write at least one tract in that lan-
guage and who recommended the study of French in his Manuductio ad
Ministerium of 1726), John Winthrop, Jr., and other Jeaders of the time.
“The fact that Calvin and his disciples wrote in French tended to make
French the secondary modern foreign language among the Puritan di-
vines,” says Jones (p. 175).

In spite of a statement in the Massachuselts Sentinel of 5 September
1787 that in Philadelphia and New York every boy ‘“‘speaks it more or
less,” and that many men in Boston spoke it well, there is little evidence that
the early New England theologians, scholars, and citizens were speakers of
French. A reading knowledge, however, was noi uncommon among them,
and some were able to use it in their writings. French was of course the
language of the Huguenot families that began to arrive in New England in
1682, bearing such names as Faneuil, Boudoin, Freneau, Revere, and
Bernon. Religious services were held in French in their churches in Oxford
and Boston. Pastor Pierre Daillé left all his French and Latin library to
the Boston French Church, and his successor, Le Mercier, wrote at least
two volumes in French. Peter Faneuil, the wealthiest merchant in Boston,
bought many books abrcad.

Many French works on theology, pkilosophy, geography, and politics
were in the early libraries of New England, as well as several learning aids:
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& Royal Dictionary, English and French (London, 1699), F. Chénau’s
French Grammar (London, 1685), a Compleat Frenchmasier, and apparently
a later edition of the same book (11th edition, London, 1733). There was
also some printing of books in French. Ezechiel Carré, pastor of the French
Church, wrote a pamphlet against the Jesuits published in 1690 by Echan-
“illon, with a preface by Cotton Mather: De la doctrine que les Jésuites
enseignent aus sauvage du nouveaur monde (sic). Nehemiah Webster knew
enough French to make an English translation of Pastor Carré’s sermon,
“The Charitable Samaritan,” in 1689. The A. B. C. des Chréliens appeared
in 1711, as did a broadside folio by ¢ Son Excellence M. John Hill, Général
et Commandant en Chef, etc.” Translations of Cotton Mather’s sermons,
“Le vrai patron des saines paroles” and “Voix du ciel 2 la France,” appeared
in 1704 and 1724. Jones lists a considerable number of English translations
of French religious works printed in Boston, New York, and Philadelphia
during the colonial period and says: “This sub-literary religious literature
runs through the rest of the eighteeath century” (p. 362).

The first “French School Master in Boston” of which there is any trace
was James Rawlings of the late seventeenth century. In 1719, private
teachers began to advertise in the Boston News Letter. On 2 February 1727
an unnamed tutor announced that he would open a “Boarding School,”
proposing ““to keep an usher, and to teach writing, cyphering, Latin,
French, geography, ete., so that young people in the same place may learn
what they are feign to learn now in several places.” Aware of the advan-
tages of the conversational method and obviously overoptimistic, he
planned “that Latin and French shall be spoken in his house by turns every
month: which practical way of learning and teaching will save them three
quarters of the time they spend now in learning only in the common
schools and books.” What was probably the first French Club in America
was organized in Boston in 1728 cr 1729. One of the provisions of its con-
stitution required that ‘“‘the whol: conversation is to be in French.”

In 1730 the well-known Louis Langloiseric made public in the Boston
News Letter that he had obtained leave from t*: selectmen of Roston “to
keep a school for teaching the rudiments of the French tongue.” He in-
formed all persons “disposed to send their children” that his school was
conducted at his lodgings in Queens Street at Mr. Green’s, Printer. In
1734 he announced that he would “keep his French School three days in
the week at Cambridge and three days in Boston at the house of Mr.
Benjamin Bridge in King Street.” He would “endeavor such a method as
may not only bring the learner into as speedy an acquaintance as possible
with the French tongue, but at the same time lead them into the knowledge
of some agreeable parts of history.” While he served as Harvard’s first
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French instructor, he continued to give private lessons for at least eight
years, enrolling young gentlemen and “young ladies curious of learning that
language,” for whom he had a “room purposely provided,” and also
children, for whom he reserved certain days and hours. His charge for
tuition was twenty shillings a quarter.

Other Boston schoolmasters and schoolmistresses also advertised in the
local press, usually offering a varied program of subjects: a Mrs. Collins,
who in 1735 kept her school “in Long Lane, near the Meeting House,”
John Vinal, who in 1756 taught in Boston and Newburyport, Thomas
Britt, in 1757, and James Coan, in 1768. A student at the Boston Public
Latin School from 1752 to 1759, Benjamin Dolbeare, Jr., attended a
private French School, using a French grammar and Télémagque.

During the 1770’s several teachers of French were advertising their
services. M. Delile taught only French in Boston, Cambridge, and
Providence in 1773, as did Francis Vandale of Boston, Newport, and later
New York. In 1774 a “Boarding School for Young Ladies,” which offered
French and several other subjects, was in operation in Salem. William
Payne, in 1776, conducted morning and afternoon classes for “young
ladies who may incline to be acquainted with the French language,” while
an unnamed Boston teacher, in the same year, taught his classes from five
to seven in the morning, holding to his advertised maxim: “On morning
wings how active springs the mind.” M. de Viart, the fencing master, was
probably the same M. de Viart who taught French. James Schouler in his
Americans of 1776 (New York, 1906) describes a private school for young
ladies in Boston, conducted “by a Lady,” where English, needlework, and
French were the principal subjects, and reports that French and dancing
were commonly provided as ‘“‘extras” in the private schools of the day
(p. 212).

In spite of the efforts of these and other private teachers, and in spite of
the growing rapprochement, intellectual and political, between France and
the colonies, the ability to understand and speak French was not wide-
spread. Charles Albert, Comte de Moré, for example, in his Mémoires,
translated as A French Volunteer of the War of Independence (New York,
1897), comments on the ignorance of French in New England (p. 69). Silas
Deane of Connecticut, sent to France by the Continental Congress in 1776,
“could not even speak French” (Jones, p. 186). When the French fleet
visited Boston in 1778, the “lack of a knowledge of French was a matter of
regret with every gerntleman in the town,” wrote Samuel Breck in his
Recollections (pp. 47-48). The ability to read French, on the other kand, was
common and @ la mode. Subscribing to French newspapers such as the
Courrier de Boston, 1789, edited by Joseph de Nancrdde, was a mark of
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status. It became fashionable for merchants, modists, and importers of
French wine to advertise in French.

A famous son of Quiney, John Adams, learned little French at Harvard,
where he graduated in 1755. On 6 December 1760 he wrote in his Diary:
“I am astonished at my own ignorance in the French tongue. I find I ean
neither express my own thoughts in it, nor understand others, who express
theirs readily in it. I ean neither give nor receive vhoughts, by that Instru-
ment.” A few weeks later, on 2 January 1761, he asked: “How comes the
french Language to be studied and spoken as a polite Accomplishment, all
over Europe, and how comes all Negociations to be held in French?” His
interest in learning French is shown by the thirty-seven pages of notes
that he copied from an unidentified French grammar in October 1776 while
he was a member of the Continental Congress. The following February he
wrote from Philadelphia to his wife Abagail: “I wish I understood French
as well as you. I would have gone to Canada [on a Congressional Com-
mittee.]” He urged her to teach the children French, which would “soon
become a necessary Accomplishment of an American Gentleman and
Lady,” and requested her to send him “the name of the author of your
thick French grammar, which gives you the pronunciation of the French
words in English letters.”

On 13 February 1778, Adams boarded the frigate Boston bound for
Paris, where he was to serve as joint cormissioner with Benjamin Franklin
and Arthur Lee. With him was his son, John Quincy Adams, who was to
enter a private boarding school in Passy. On board was Dr. Nicolas Noél,
French army surgeon, who showed him a copy of the London, 1776, edition
of V. J. Peyton’s Les Elémens de lu langue anglaise, dévelopés d’une maniére
nouvelle, facile et trés concise, etc., and who did him the favor of showing his
son “the precise, critical Pronunciation of all the French Words, Syllables,
and letters” in Chambaud’s French Grammar, in which he had “set a
lesson.” During the voyage Adams read Abbé Jean-J. Expilly’s Géographe
manuel, presented to him by Dr. Noél. On 3 March 1778 he noted in his
Diary that he had “often heard of learning a language as French or English
on the Passage” and he had advised a fellow passenger to “bezin the Study
of the French Tongue methodically, by reading the Grammar through.”
Dr. Noél lent him his copy oi Vosgien’s Dictionnaire géographique portatif
aad Adams copied several entries from it in his Diary.

Adams deseribes his weakness in French in an entry in his Autobio-
graphy for 13 April 1778, less than a week after his arrival in Paris. He
accompanied Franklin and Lee to Versailles to attend the “Leves” of M.
de Sartine, former Lieutenant General of police and then Minister of the
Navy. “After he had finished the Business of his Levee, he came into the
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Cabinet to Us, and asked whether I spoke French, and whether I under-
stood French? I should have answered malheureusement (miserably), or
point du tout (not at all), but Mr. Franklin answered Un Peu, si ’on parle
lentement et doucement (a little if one speaks slowly or moderately).”
On reaching Paris he was, he wrote later, “a perfect cipher; a man who did
not understand a word of French.” He started 'n at once to learn the
language: “I had not been a month as yet in France ... but I had seized
every moment that I could save from business, company, or sleep, to
acquire the language.” He did not engage a teacher. This was “an egregious
error,” he later admitted. He purchased the best books “in which it was
taught upon principle” and 1 . it often to the theatre, using a printed copy
of the play “and compared i, line for line, and word for word, with the
pronunciation of the actors and actrices.” On 27 April he wrote: “I will
attempt to keep my Journal in French, in order to familiarize myself to
that Language.” He did make a few entries in passable French, but soon
gave it up, because, as he said in his Auw'obiography under date of 27 April
1778: “I found it took up too much of riy time.”

Adams’ study was fruitful, for less than a year after his arrival he wrote
in his Diary: “Went to Versailles, in order to take leave of the ministry.
Had a long conversation with the Count de Vergennes in French, which I
found I could talk as fast as I pleased.” Before leaving France he noted:
“I have just acquired enough of the language to understand a conversation,
as it runs at table ... and to conduct all my affairs myself.” He noted with
apparent satisfaction the compliments which were paid to him on his
French. Colonel Weibert, for example, “made me a compliment several
times to say that I spoke French very well; that I understood French
perfectly; that I had happily succeeded, trés heureusement réusst, in learning
French; that I spoke it fluently, etc.” Before sailing from Lorient in June
1779 he dined with several American officers in the cit y. During the “not
very instructive conversaticn,” the best and quickest methods of learning
French were discussed. Adams remarked “that there were two ways of
learning French commonly recommended—take a mistress and go to the
comedy.” Asked concerning his opinion as to which was the better, he
replied “in good humor! Perhaps both would teach it soonest: to be sure,
sooner than either.” Then assuming his gravity, he added: “the language
is nowhere better spoken than at the comédie.”

During the passage to America on the French frigate Sensible, Adams
engaged in many conversations with Frangois Barbé-Marbois, member of
the French legation in the United States. On one occasion they were dis-
cussing Franklin’s ability in speaking French. “It was often affirmed,”
said Adams, “that Mr. Franklin spoke French as fluently and elegantly, as
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a Courtier at Versailles, but every man that knew and spoke sincerely,
agreed that he spoke it very ill. Persons spoke of these things, according to
their affections.” Whereupon Barbé-Marbois said: “It was Flattery. That
he would not flatter, it was very true that both Mr. F. and I spoke french,
badly.”

Offsetting this disillusionment somewhat was a quarter-deck conversation
of 21 June 1779 with the Chevalier de la Luzerne, the new French Am-
bassador, who said: ‘“Vous connoissez les Fondemens de notre Langue
trés bien. Vous parlez lentement et avec difficulté, comme un homme qui
cherche pour les mots: mais vous ne pechez pas contre la Prononciation.
Vous prononcez bien. Vous prononcez beaucoup mieux que Mr. Franklin.
Il- est impossible de 1’entendre.” Furthermore, he was warmed by the
success and praise of his son, John Quincy Adams, who served on board as
teacher of English to Barbé-Marbois and the Ambassador, who were
“in raptures” with the lad. The Ambassador read out loud in Blackstone’s
Discourse, and John Quincy corrected “the Pronunciation of every Word
and Syllable and Letter.” Luzerne was “astonished” at his knowledge,
saying that ‘he was a master of his own language like a Professor.” Marbois
remarked that ‘he teaches Us more than you ... He shews us no mercy,
and makes Us no Compliments. We must have Mr. John” (Diary, 20
June 1779).

Concerning his interest in the study of French during his second stay in
Europe (1779-85) his Diary and Autobiography are silent. His Diary
shows that he subscribed to many of the French journals of th. day,
including the Mercure de France, and that he purchased French grammars
and dictionaries and many other French works, including the Déscriptions
des Arts et Métiers of the Academy of Sciences and a Swiss edition of the
Encyclopédie, as well as books for his sons, John and Charles, who accom-
panied him. While in Paris and Amsterdam he devoted a great deal of his
time to preparing, with the aid of a translator, paragraphs and articles in
favor of the American cause, which he submitted to whatever French
journals would publish them.

John Quincy Adams had ample opportunities to learn the French lan-
guage as a boy from his mother and during his two trips to Europe with his
father. He received instruction on board the Boston during the first voyage
from Dr. Noél and French artillery officers who were ‘““very arduous in
teaching himm French.” Once in Paris, he was put in a private boarding
school conducted by M. Le Cceur in Passy, where dancing, fencing, music,
and drawing were taught, along with French and Latin. His father was
well pleased with his progress in French, saying that at the school “among
the Pupills” he “learned more french in a day than I could learn in a
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Week with all my Books” (Autobiography, 19 April 1778). During the
second sojourn in France, John Quincy Adams and his brother Charles
were placed in a pension academy in Passy conducted by a M. Pechigny.

New York

As in other areas, notably Charleston and Boston, the Huguenot in-
fluence was important in the early colonial history of New York. Little
is known about the company of thirty Huguenot and Walloon families
who came in the Niew Nederland in 1623 and settled on the shores and
islands. Smail bodies of French Protestants, coming often by way of Hol-
land, joined the new colony between 1657 and 1663. The first doctor in
New Amsterdam was the Frenchman Johannes La Montagne, who served
also as member of the council and as official schoolmaster. It is reasonable
to surmise that he taught French to the children of the colonists from
France and Holland. Because of continued immigration, it was found
necessary by 1656 to issue all government and town proclamations “in
French as well as in Dutch,” says Lucian J. Fosdick in The French Blood in
America (p. 216). Jones points out that “the New York group is distin-
guished for keeping its culture and the language untouched for a long
period by surrounding culture” (p. 87). By 1688 a quarter of the population
was French. The French church became a fashionable place in which to
acquire a correct accent. It is reported that in 1690 there was no one in
nearby New Rochelle who knew enough English to serve as justice of the
peace, and that many English boys were being sent there to live in order
to learn French in the schools (Tones, p. 178). Daniel L’Estrange of Or-
léans, former officer in the royal guard, fled to America upon the Revoca-
tion of the Edict of Nantes in 1685, and settled in New Rochelle and later
New York, where he taught French and the classic languages. By 1696
there were enough French-speaking people in the region to make it profita-
ble to publish in French such works as William Bradford’s Le Trésor des
consolations aivines et humurnes.

There were at least eleven Huguenuis among the coriminal settlers at
New Paltz in 1677. The first schoolmaster was Jean Cottin, who was given
a house in 1689. There seems to have been little inter-marriage with the
surrounding Dutch citizens until the third generation. For fifty years the
church services were conducted in French and the church records were
kept in French from 1683 to 1703. During the late eighteenth century,
however, French was slowly dying among the descendants of the Huguenots
in New York, New Rochelle, and New Paltz. After the British conquest
and the Revolution, the young Dutchmen and Huguenots found it neces-
sary to abandon French for English.
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Two famous sons of Huguenot mothers, Alexander Hamilton, first
Secretary of the U. 8. Treasury, and Gouverneur Morris, minister to
France in 1792, began their study of French at an early age. Hamilton’s
opportunities for regular schooling in St. Croix, West Indies, must have
been scant, but he formed there the habits of wide reading and industrious
study which were to persist throughout his life. From his mother and his
own studies he gained a fluent command of French before he left the is-
lands for New York, where he entered King’s College in 1774. According
to his son “he wrote and spoke [French] with the ease of a native” (John C.
Hamilton, 7'he Life of Alexander Hamilton, 1, 3). Gouverneur Morris was
of aristocratic New York parents who sent him to New Rochelle for his
early schooling. There he learned French in the schools and in the services
of the Huguenot church, with such good results that he “wrote and spoke
[it] with nearly as much fluency and correctness as his native tongue”
(Jared Sparks, The Life of Gouverneur Morris, 1, 4).

As already seen, the earliest known official reference to the teaching of
French to English-speaking colonists in America is found in a license
issued to Andrew Foucautt by Lord Cornbury, Governor of New York,
in 1703. The study of French was popular and highly esteemed as “polite
and necessary,” and some forty teachers inserted notices in such papers as
the New York Mercury, the New York Gazetle and Weekly Mercury, the
New York Gazette and Weekly Post Boy, and Rivington’s New York Gazetleer,
or Connecticut, Hudson River, New Jersey and Quebec Weekly Advertiser.
Other early teachers of French in the province were Prudent de la
Fayolle, licensed to keep a French school in 1705, and a person whom the
Reverend John Sharpe sought in 1712, when, 